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Objectives

By the end of this session, participants will be able to:
(a) name the critical components of Structured Literacy; 
(b) describe the systematic and explicit instructional elements of 

effective instruction; 
(c) recognize effective reading instruction across Tiers of 

instruction; and,
(d) use resources to advocate for effective reading instruction in 

schools.



Prevention and Early Intervention
• Reading trajectories are established early in a students’ academic 

career and are stable across time (Good, Simmons, & Kame’enui, 
2001; Morgan et al., 2016; Shaywitz, Escobar, Shaywitz, Fletcher, & 
Makuch, 1992).

• Without early, intensive intervention, struggling readers do not 
‘‘catch up’’ to their average performing peer. Instead, the gap 
between good and poor widens over time (Adams, 1990; Good et al., 
2001; National Research Council, 1998; Stanovich, 1986).

• For struggling readers the later the onset of intervention the poorer 
the odds that these students will become proficient readers 
(Torgesen, 2000, 2001).



Disconnect Between Research and Practice
• Despite strong evidence for the use of particular instructional 

practices, those practices are not regularly used in classrooms
(Cook & Cook, 2011; Kent et al. 2012; Nelson-Walker et al., 2013)

• In her testimony to Congress, Shaywitz (2014, 2015) observed that 
we did not have a “knowledge gap” when it comes to 
understanding how to solve the epidemic of reading failure across 
the US, including reading problems caused by dyslexia.

• Shaywitz asserted that we had an “action gap” such that this robust 
and definitive scientific knowledge base is not finding its way 
effectively into policy and practice.



Two Very Different Questions:

“What is it about this student that makes him or 
her unable to learn?”

“What is it about this instruction that makes this 
student unable to learn?”

Instructional Perspective on Teaching and Learning



Teachers Matter…
“Research suggests that curriculum, class size, district 

funding, family and community involvement, and many 
other school-related factors all contribute to school 

improvement and student achievement (Cawelti, 
1999). But the single most influential school-based 

factor is the teacher (Stronge & Tucker, 2000).”
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“Hiring the Best Teachers,” Educational Leadership, Volume 60, Number 8, May 2003, pp. 48-52.



Implementation Matters…
• Lack of implementation fidelity might result in a practice 

or program being less effective, less efficient, or 
producing less predictable responses.

(Wilder, Atwell, & Wine, 2006; Noell, Gresham, & Gansle, 2002)

• When programs implemented with fidelity are compared 
to programs not implemented with fidelity, the difference 
in effectiveness is profound. Those implemented with 
fidelity yield average effect sizes that are two to three 
times higher.

(Durlak & DuPre, 2008)
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What is Structured Literacy?



Educator Training Initiatives Brief:
Structured Literacy

https://app.box.com/s/mvuvhel6qaj8tghvu1nl75i0ndnlp0yz

https://app.box.com/s/mvuvhel6qaj8tghvu1nl75i0ndnlp0yz


What is Structured Literacy?

“An approach to reading instruction where teachers carefully structure 
important literacy skills, concepts, and the sequence of instruction, to 
facilitate children’s literacy learning and progress as much as possible.

This approach to reading instruction can be beneficial not only for 
students with reading disabilities, but also for other at-risk students 
including English learners and struggling adolescents (Baker et al., 

2014, Gersten et al., 2008; Kamil et al., 2008; Vaughn et al., 2006).”
Source: IDA: Educator Training Initiatives Brief: Structured Literacy, An Introductory Guide



Structured Literacy’s Critical Components

• Phonology
• Sound-Symbol Association
• Syllables
• Morphology
• Syntax
• Semantics



D x LC = RC

Especially for students 

with Dyslexia:

Explicit, systematic 

phonics instruction: no 

cueing/ guessing based 

on pictures; not skipping 

words



D x LC = RC



Explicit and Systematic 
Instruction



• stated clearly and in detail, leaving 
no room for confusion or doubt.ex�plic�it

• having, showing, or involving a 
system, method, or plan.sys�tem�at�ic

• the act or practice of teaching.in�struc�tion

HOW To Teach: Explicit and Systematic Instruction



Explicit and Systematic Instruction is…

…teaching using a clear and detailed plan or 
method that will leave no room for confusion 

or doubt.



Explicit and Systematic Instruction
Components of Explicit 

Instruction
Components of Systematic 

Instruction
• Teacher explanation (Learning 

Target)
• Teacher model
• Practice opportunities for all

• Use of signal
• Judicious review

• Appropriate pacing
• Immediate corrective feedback
• Checks for understanding

• Break activities into small steps
• Steps are sequential 
• Steps progress from simple à

more complex
• Students have prior knowledge 

and prerequisite skills required 
for new skill

(The Meadows Center for Preventing Educational Risk, 2010)



Example: Phonemes Linked to Letters  

https://ies.ed.gov/ncee/edlabs/regions/southeast/plc.asp

https://ies.ed.gov/ncee/edlabs/regions/southeast/plc.asp


Engagement of ALL Students
Method: WRITTEN

Examples:
Whiteboards
Response cards
Clicker system
Writing frames

Method: ACTION

Examples:
Act out
Gestures
Hand signals
Facial expressions

Method: VERBAL

Examples:
Choral responses
Partner responses
Discussions
Individual (no hands)

Regardless of method:
• Equity- ALL students are participating in the learning
• Holds each student accountable for participating
• Requires intentional planning
• Provides feedback to help teacher adjust instruction

(Archer, 2016)



Examples of Instruction



Excerpt from Equipped for Reading Success
David Kilpatrick

“The findings from countless research studies have 
been consistent and clear: 

Students with good phonological awareness are in a 
great position to become good readers, while 

students with poor phonological awareness almost 
always struggle in reading.”



Excerpt from Equipped for Reading Success
David Kilpatrick

“Poor phonological awareness is the most 
common cause of poor reading.”



Excerpt from Equipped for Reading Success
David Kilpatrick

“Reading problems can be prevented if all students are 
trained in letter-sound skills and phonological awareness, 

starting in kindergarten. You may have heard there is a 
neurological/genetic basis for reading difficulties. This is 

accurate. This is apparently because phonological 
awareness difficulties often have a genetic basis.”



Excerpt from Equipped for Reading Success
David Kilpatrick

“However, the good news is that despite 
their neuro-developmental origin, these 

difficulties are preventable and 
correctable.”



Rhyming & 
Alliteration

Sentence 
Segmenting

Syllable 
Blending & 
Segmenting

Onset-Rime 
Blending & 
Segmenting

Phoneme 
Blending & 
Segmenting

Five Levels of Phonological Awareness



Example: Phoneme Blending 

cat (3) list (4) fit (3) car (2)

swim (4) flat (4) race (3) boat (3)



Example: Phoneme Segmentation 

cat (3) list (4) fit (3) car (2)

swim (4) flat (4) race (3) boat (3)



Sound-Spelling Cards: Introduce Sound-
Symbol Association



Sound-Spelling Cards: Review and Use Sound-
Symbol Association



ee sh igh oa

a a_e sh ow

igh ee ow a

Example: Advanced Letter Sounds



Measuring the Dimensions of Alphabetic Principle of the 
Reading Development of First Graders
(Harn, B.A., Stoolmiller, M., and Chard, D.J. 2008. Journal of Learning Disabilities, Volume 41, Number 2)

• Unitization is a critical developmental process in word reading development.
• Students who approach the NWF task as a more advanced unit level (whole 

word) may be categorized as in the full alphabetic phase and are 
quantitatively and qualitatively better readers in the middle and the end of 
first grade on an ORF measure.



Blending Instruction Progression
1. Continuous Blending (kindergarten)

a. CVC words -- all continuous sounds (e.g., sun)
b. CVC words -- stop sound at the end of the word (e.g., mat)
c. CVC words -- stop sound at the beginning of the word (e.g., cat)
d. CCVC words -- stop sound in the middle of the word (e.g., stop)

2. Sound-by-Sound Blending (end of kindergarten through middle of first grade)

3. Spelling-Focused Blending (single syllable words – middle of first grade and continuing through 
the upper grades)

4. Spelling-Focused Multisyllabic (middle of first grade and continuing through the upper grades).



Syllable Types 
 

 

Closed Syllable 
 

A syllable that ends in a 
consonant. 

Usually has a short 
vowel sound. 

 

Open Syllable 
 

A syllable that ends in a vowel 
(not a vowel team or r-

controlled vowel). 

Usually has a long vowel 
sound. 

 

r-Controlled 
Syllable 

 
A syllable that contains an r-

controlled vowel. 

The syllable will contain 
the r-controlled vowel 

sound. 

 

Vowel Team 
Syllable 

 
A syllable that contains a vowel 

team. 

The syllable will contain 
the vowel team sound. 

 

Vowel-Silent e 
Syllable 

 
A syllable that contains a VCe 

pattern. 

Usually has a long vowel 
sound. 

 

Consonant-le 
Syllable 

A syllable that contains 
a consonant-le pattern. 

 

Focus on Open and Closed Syllable 
Types

Open Closed
me met
go got
hi hit
be bet



 

Syllable Division Patterns 

vc/cv v/cv vc/v vc/ccv vc/cccv v/v 

1.  Spot the vowels.
2.  Look between.
3.  Chunk!



Multisyllabic Word Reading Strategy Steps:

1. Is this a compound word?

2. Find prefixes and suffixes you recognize.

3. Divide the word (spot the vowels, look between, chunk).

4. Blend the word parts.

5. Can you read the word now?



Morphology

• Students can be taught to recognize word parts, affixes, or prefixes 
and suffixes, at the beginning and end of words to help them 
decode a longer word. 

• They can also be taught the meanings of the affixes to help them 
identify the meaning of words. This vocabulary development is 
essential for reading comprehension.



-ful
(full of)

un-
(not)

-tion
(act, process)

-ed
(happened before)

-ing
(happening now)

mis-
(wrong or badly)

non-
(not)

pre-
(before)

re-
(again)

-ly
(in a certain way)

(Dry Erase Board at the front of your classroom.)

magnet rabbit mistrust doubtful

baking started jumped parties

fearfully premade tornado condensation

-es
(more than one)



Academic Vocabulary
Before Reading:
1.Teacher says the word: locate.
2.Students repeat the word: locate:
3.Student friendly definition: Locate 
means “to find.”

Word in Context:
Students could not locate Miss Nelson. Some of 
them went to the police. Some other kids went to 
Miss Nelson’s house.

Locate means to find. The students wanted to 
find Miss Nelson. They wanted to locate Miss 
Nelson.

After Reading:
Build a Deeper Understanding:
-connect locate to other known words:
(ex. location)
-students relate word to own experiences:
(ex. items they could not locate)
*Students use locate in their answers

Throughout the year:
Use locate in different contexts:
-locate points on a line
-locate places in school building
-encourage students to use locate in relevant 
conversations



Comprehension Instruction

• To help students develop and use strategies to comprehend text, 
research suggests that classrooms must provide explicit instruction 
in how to use text to think and learn by making connections, asking 
and answering questions, inferring, predicting, monitoring, using text 
structure, retelling, summarizing, and so forth (McNamara, 2007). 

• Comprehension, therefore, isn’t a single skill that is mastered in a 
fixed period of time. It requires the orchestra of multiple strategies, 
expertise with many different kinds of printed materials, on-going 
practice, and lots of reading experience. 



Comprehension: What “tools” do you use?

Decodable Text?

Anthology Story?

Read Aloud?

Leveled Reader?

Authentic Text?



Let’s watch some examples:
Type the corresponding letter 
in the Chat Box every time you 
see:

E = Teacher Explanation
M = Teacher Model
P = All Students Practicing
C = Corrective Feedback
U = Check for Understanding

https://drive.google.com/open?id=1eG2YooyLbxs1jTAVj5UC0YvVptvCXgf5



Instruction Across Tiers
Core Instruction and Intensification



Levels of Instructional Support

Tier 3:
Interventions 

for a Few
Students

Tier 2:
Interventions for Some Students

Tier 1:
Foundation

Standards Aligned Instruction for All Students

5%

15%

80%

Continuum of 
Time, Intensity 
and Data 
Increases

Percentage of 
Students Requiring 
Intensive Supports 
Decreases

• Is Tier I reading instruction meeting the 
needs of all students?

• Is reading instruction implemented 
with fidelity?

Strong Core
• Instruction implemented effectively

• Small group differentiation 
• Screening process in place

• Plan in place for response to screening



Tier I: Universal Level of Prevention
All Students

• Screening determines who needs ongoing, comprehensive core 
support to continue to be on track to meet grade-level objectives

• High-quality core curriculum materials that teach all five “big ideas” 
of reading

• Explicit and systematic instructional delivery
• Data-based differentiated instruction 
• Periodic, standardized performance data (e.g., benchmark 

assessment data) check the core support to determine if it’s working 
and guide adjustments to student assignment to tiers



Tier II: Targeted Level of Prevention
Students at risk for poor learning outcomes

• Evidence-based intervention curriculum focused on all or a subset of 
the “big ideas” delivered with fidelity

• Typically focused on phonics and decoding in the early grades to support 
prevention and student access to core instruction

• High-leverage, explicit instructional practices (i.e., explanations, 
models, multiple practice opportunities, corrective feedback and 
checks for understanding)

• Instructional adjustments guided by progress monitoring and 
mastery data



Tier III: Intensive Level of Prevention
Students not responding to high-quality Tier I and Tier II 
instruction OR who are significantly behind grade-level peers

• What happens during intervention matters as much as the amount of 
instructional time allocated for intervention

• Focus on using evidence-based intensification practices, not 
necessarily a “different” intervention program

• Ongoing analysis of more frequent progress monitoring and mastery 
data is used to guide instructional decisions
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Instruction Across Tiers

Tier III: 
30-45 minute daily 

small group to 
address 

intensification of 
intervention

1 2
T

Tier II: 
30 minute daily small 

group to address 
instructional needs

(intervention) 

1
2

T
4

3

Tier I: 
90 minute reading block that 

includes whole group instruction 
and differentiated small groups.

1

2
T

9

3

7

8

6

5

4 10

15

14
18

12 11

13

17

16

22

21

20

19

26

25

24

23

Explicit, systematic instruction with increase in intensity



What’s Different Across Tiers: Scaffolding Example
Tier 1 Tier 2 Tier 3

I do

We do
We do
We do

You do

I do
I do

We do (w teacher)
We do (w teacher)
We do (w teacher)
We do (student pairs)
We do (student pairs)

You do (w peer feedback)
You do (w peer)
You do

I do
I do
I do
We do (with teacher)
We do (with teacher)
We do (with teacher)
We do (with teacher)
We do (with teacher)
We do (student pairs)
We do (student pairs)
We do (student pairs)
We do 
We do
We do
You do (w teacher feedback)
You do (w teacher feedback)



Teachers Matter!



Are teachers prepared to deliver instruction 
from a Structured Literacy perspective?

“In a word, no. Most teachers are not prepared to 
deliver instruction that reflects the principles and 

practices of Structured Literacy.”
Source: IDA: Educator Training Initiatives Brief: Structured Literacy



What should districts and schools do to prepare 
teachers to deliver from a Structured Literacy 
perspective?



Professional Development:

• Student assessment data and Implementation Data 
are analyzed to determine concepts and skills that 
students have not mastered and areas with low-
quality implementation of instruction. 

• This information is used to determine professional 
development needs.



Effective Professional Development

• Focuses on evidence-based practices and ways for teachers to 
improve program implementation and delivery of instruction.  

• Provides participants with brief theory and research on why they 
are learning these skills and strategies.  

• Uses engaging and interactive activities -- demonstrations are 
provided and then participants are given practice opportunities with 
feedback provided.  



Resources



National Center on Improving Literacy
https://improvingliteracy.org/

https://improvingliteracy.org/


NCIL Resource Repository



Resource: NCIL Toolkits

COMING 
SOON:

Intensification 
Toolkit!!

RECENTLY 

ADDED: 

Understanding 

Dyslexia

COMING SOON:Implementation Guide



• Website: improvingliteracy.org
• Twitter handle: @NCILiteracy
• Facebook page: https://www.facebook.com/improvingliteracy/

National Center on Improving Literacy

https://www.facebook.com/improvingliteracy/


Educator Training Initiatives Brief:
Structured Literacy

https://app.box.com/s/mvuvhel6qaj8tghvu1nl75i0ndnlp0yz

https://app.box.com/s/mvuvhel6qaj8tghvu1nl75i0ndnlp0yz


What is Structured 
Literacy?
A Primer on Effective 
Reading Instruction

https://dyslexiaida.org/what-is-
structured-literacy/

https://dyslexiaida.org/what-is-structured-literacy/


IES Practice Guides Are…

▪ Geared toward helping educators and 
administrators address challenges in 
classrooms and schools

▪ Focused on a specific topic

▪ Guided by an expert panel

▪ Based on rigorous evidence

▪ Comprised of evidence-based 
instructional recommendations

▪ The WWC has produced 23 practice 
guides since 2006



Resource: IES Practice Guide

(Foorman et al., 2016)
https://ies.ed.gov/ncee/wwc/practiceguide/21

https://ies.ed.gov/ncee/wwc/practiceguide/21


• Research consistently demonstrates 
that explicit, systematic instruction 
results in better student outcomes than 
other approaches employed for 
teaching reading, especially when 
teaching students with disabilities 
(Connor et al., 2014; Fien et al., 2011; 
Hagan-Burke et al., 2010); Gersten et 
al., 2009; Smith et al., 2016). 

Gersten et al. (2009)
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Resource: Implementing EBPs Roadmap

(Regional Educational Laboratory at Florida State University, n.d.) 



https://ies.ed.gov/ncee/edlabs/regions/southeast/plc.asp

https://ies.ed.gov/ncee/edlabs/regions/southeast/plc.asp


https://intensiveintervention.org/intervention-
resources/literacy-strategies

https://intensiveintervention.org/intervention-resources/literacy-strategies


Resource: Introduction to Intensive Intervention
(Self-Paced Module)

https://intensiveintervention.org/
resource/self-paced-introduction-
intensive-intervention

https://intensiveintervention.org/resource/self-paced-introduction-intensive-intervention


Resource: NCII Taxonomy of Intervention Intensity (Academics)

(Fuchs, Fuchs, & Malone, 2017)https://intensiveintervention.org/taxonomy-intervention-intensity

https://intensiveintervention.org/taxonomy-intervention-intensity


Self-study Guide for Implementing 
Early Literacy Interventions

• Area 1: Student Selection
• Area 2: Assessment Selection and Data Use
• Area 3: Content and Instruction
• Area 4: Instructional Time
• Area 5: Interventionist or Teacher Selection
• Area 6: Professional Development and 

Ongoing Support
• Area 7: Communication
• Area 8: Intervention or Classroom 

Environment

https://ies.ed.gov/ncee/edlabs/regions/southeast/pdf/REL_2016129.pdf

https://ies.ed.gov/ncee/edlabs/regions/southeast/pdf/REL_2016129.pdf


Thank you!


